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Abstract: This study was to find out the extent to which task-based language teaching 
is applicable and influenced classroom practices and students‟ performance. The study 
recorded the implementation of task-based language teaching in order to find the 
improvement in the teaching learning process, including students‟ improvement in 
speaking skills. The data were gathered from classroom observations and interview. 
The analysis showed how TBLT framework gave an improvement in teaching learning 
process. It provided exposures, opportunities to use the language, and prudence 
feedback as well as motivation to help the teacher managing classroom interaction and 
maximizing opportunities for students to put their limited language to genuine use. It 
also enabled the students to experience the language; they made noticeable progress in 
their language learning, gaining the confidence to express themselves more fluently in 
speaking. In short, this study showed that has TBLT promoted students active 
participation in the activities with more opportunities to display their thinking through 
action which in turn increased their positive attitude for language learning. 
Key words: Task-Based Language Teaching, exposure, speaking.  
 
Abstrak: Tujuan dari penelitian ini untuk mengetahui sejauh mana pengajaran bahasa 
berbasis tugas dapat mempengaruhi proses belajar mengajar dan kinerja siswa. Data 
diperoleh dari observasi kelas dan wawancara. Hasil analisis menunjukkan bahwa 
penerapan TBLT memberikan perbaikan dalam proses belajar mengajar. Adanya 
eksposur, kesempatan untuk menggunakan bahasa, dan umpan balik serta motivasi 
dapat membantu guru mengelola interaksi kelas dan memaksimalkan kesempatan bagi 
siswa untuk bereksperimen dengan bahasa. Hal ini juga memungkinkan siswa untuk 
lebih percaya diri sehingga dapat mengekspresikan diri lebih lancar dalam berbicara. 
Singkatnya, penelitian ini menunjukkan bahwa pengajaran bahasa berbasis tugas dapat 
menumbuhkan partisipasi aktif siswa dalam kegiatan dengan belajar dan meningkatkan 
sikap positif mereka untuk belajar bahasa. 
 Kata kunci: Pengajaran Berbasis Tugas, Eksposur, Berbicara. 
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earners of English Foreign Language (EFL) often evaluate their success in 
language learning on the ability to carry out a conversation fluently in the 
target language. Including how much they have improved in their spoken language 
proficiency (Nunan, 1991, p. 39; Richards, 2008, p. 19). However, problem lies in 
learners is they still unable to use the target language properly neither in the academic 
life nor in their daily conversation. Based on the pre-research (observation and oral 
performance test) done by the researcher in her own classroom, the researcher found 
that the students were passive and rather hesitate when they should speak in English. 
They were afraid of making mistakes, thus reluctant to participate. During the 
discussion and test, there were many silent pauses occurred might be due to lack of 
vocabulary and grammar; thus they used Bahasa instead of English to break the 
silence. In addition, their pronunciation and intonation were not clear/ accurate 
(mostly influenced by the mother-tongue with serious phonological errors). Thus, it is 
difficult for them to speak fluently and carry out smooth communication. As a result, 
their lack of capability in speaking English prevents them from achieving certain 
competences required for Hospitality Students. 
Concerning with teaching English for Specific Purpose (ESP), it is important 
for the teacher to fulfil learners‟ real-world professional demands. The teacher should 
be able to help the students to achieve required competences they have to master. In 
addition, the campus policy also obliges the students to communicate appropriately 
with sufficient fluency. Thus, teacher needs to provide authentic contexts in which 
English is used; expose the students to specific language they need in order to 
communicate appropriately. It leads language teachers look for ways to develop and 
evaluate their teaching practice in order to improve students‟ performance. However, 
the problem was the teacher still adopted old method of teaching speaking (e.g. 
repetition of drills, listen and repeat or memorization of dialogues). Hence, it 
indirectly limited the opportunities for the students to produce output, learnt how to 
negotiate meaning and communicated spontaneously. 
Having the above problems, an appropriate teaching technique seemed to be 
required to address those problems. To respond to such demands, for instance 
providing optimal circumstances for learners to improve their speaking ability in 
accordance with what „communicating effectively‟ or „meaningful communication‟ 
(Luchini, 2004, p. 2) requires task-based approach that has been widely adopted since 
approximately twenty years ago (see for example, (Ellis, 2000, 2006; Nunan, 1989, 
2004; Prabhu, 1987; Skehan, 1996, 2003). Task-based language teaching (TBLT) has 
been receiving significance and attraction since its emergence, in 1980s. It has 
undertaken slowly improvement over years. Task-based instruction (TBI) attempts to 
involve learners for effective real-life communication of the target language. It stands 
as an offspring of Communicative Language Teaching (CLT) introduced to language 
methodology.  
Previouse researches indicated that task-based approach involves the use of 
tasks which engage learners in meaningful interaction positively affected learners‟ 
speaking ability. In Germany, Winnefeld (2012, p. 63) reports that Task-based 
Language Learning (TBLL) presents itself as one way to promote oral language 
production and to provide opportunities for meaning-negotiation. He concludes that 
TBLL is a promising approach for the facilitation of L2 production and thus the 
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development of speaking skills. Another experimental study had done in the same 
year in Bangkok. Thanghun (2012, p. 39) proves that task based activities 
undoubtedly can support language learning and speaking of the student in the 
classroom. She also describes that task-based activities develop student‟s 
communication skill; the students become more motivated and use the target language 
confidently with an aim to complete the task (Thanghun, 2012, p. 40). Quite recent 
study under the group of intermediate Iranian EFL by Ghodrati et. al. (2014, p. 1) 
finds the fact that task-based speaking activities have positive effect on improving 
learners‟ autonomy. The findings of the study have revealed that participants in 
experimental group changed significantly in their autonomy. In conclusion, those 
research findings show that the use of tasks-based activities improve the learners‟ 
speaking skills.  
Taking into considerations the above-cited studies, researchers and experts in 
the field believed that a lesson or a syllable with TBLT orientation is able to activate 
the potentials of learners in order to develop their background knowledge while they 
approach real use of language (Ellis, 2000; Nunan, 1989; Prabhu, 1987). However, 
despite the research literatures above, limited studies on this issue have been done in 
Indonesia, especially for Hospitality students. As a result, there is a lack of 
information about Task-Based Approach in the context of improving EFL speaking 
ability to Hospitality students, particularly in West Borneo. Thus, this study was 
trying to focus on the implementation of task-based language teaching instruction in 
order to find the improvement in the teaching learning process, including students‟ 
improvement in speaking skill.  
The discussions and the previous studies above made the researcher reflect on 
her own teaching practice, think of alternative pedagogies and different ways of 
motivating students, and implement different interactive activities to make them 
communicate fluently and effectively in English. In the light of this, an attempt had 
been made to implement task-based activities to find out the improvement in the 
teaching learning process, including the development of the students‟ speaking skill. 
In order to find the improvement in the teaching learning process, it could only be 
achieved through action and reflection, thus it leads the researcher to use classroom 
action research. According to McNiff & Whitehead (2006, p. 8) action research is an 
approach to professional enquiry that enable practitioners themselves investigate their 
own practice and evaluate their work. Furthermore, they claim that teacher can 
develop professional competence as well as improve students learning through action 
research (McNiff & Whitehead, 2006, p. 8).  
In line with McNiff and Whitehead, Elliot (2013, p. 8) states that action 
research is perfectly compatible with the idea of teacher as a manager who evaluates 
his/her teaching in terms of its effectiveness at producing desired learning outcomes. 
Employing Classroom Action Research (CAR) as research design, this study was 
conducted to investigate the improvement of the teaching learning process through 
implementing task-based language teaching instruction. Moreover, the researcher 
highly expects that the results of the study could provide the teacher, educators and 
other instructors practical suggestions for helping learners improve their speaking 
ability.  
 
 
6 
 
METHOD 
It is essential to describe the method to be used to conduct a research. In order 
to find the improvement of the teaching learning process, the researcher used 
classroom action research. According to McNiff & Whitehead (2006, p. 8) action 
research is a form of enquiry that enables practitioners everywhere to investigate and 
evaluate their work. Another definition by Corey as cited in Cohen, Manion & 
Morrison (2005, p. 227) assert that action research is a process in which practitioners 
study problems scientifically, thus it can evaluate, improve and steer decision making 
and practice. In line with Corey, Zuber-Skerritt as cited in Cohen at al. (2005, p. 227) 
states that the aims of any action research project or program are to bring about 
practical improvement, innovation, change or development of social practice and the 
practitioners better understanding of their practices. In sum, the heart of action 
research is a reflective process that aims to solve a particular teaching-learning 
problem that has been identified. Furthermore, the result of the research might be 
used to solve the problem, improve the practices, or help to make a decision after the 
process. 
In this research, the researcher had emphasized on the implementation of task-
based language teaching instruction and its influence on teaching learning process. 
Adopting the ideas from McNiff and Whitehead (2006, p. 9), the researcher had 
identified the problems, tried a different way of doing things, reflected on what was 
happening, and in the light of the reflections tried a new way that may or may not be 
successful. Thus, during and after the implementation of task-based activities, the 
researcher had observed and evaluated progress by establishing procedures for 
making judgments about what was happening. 
The students who had participated in this research were students of Hospitality 
department at Diploma British International in the academic year 2015/2016. All of 
them are workers (they work in the morning, and they have the classes in the 
evening). The numbers of the students were twelve. Three of them are real beginner 
(of English), five of them are lower intermediate, and four of them are intermediate. 
They are ESP students, thus they need specific competences to be acquired. 
Therefore, the materials should be appropriate with the specific language they need.  
This study adopted the popular cyclical of action research by Kemmis and 
McTaggart as cited in Burns (2010, p. 9). It consists of four steps: planning, acting, 
observing and reflecting. The steps are discussed as follows.  
 
1. Planning Phase 
The researcher as the teacher provided a teaching learning activity to solve the 
problem found in the previous teaching learning process. The problems were students 
were passive, afraid of making mistakes, reluctant to participate, incorrect 
pronunciation, there were many silent pauses occurred, it was difficult for them to 
speak fluently, and they also had problems in retrieving the lexical items, encoding 
the grammatical form of their message and correcting their own production. In order 
to investigate those problems, the tools or things that the researcher prepared before 
coming to the classroom were: complete lesson plan, audio recorder, observation 
sheet, field notes, student‟s scoring sheet (speaking rubric), students‟ worksheets, and 
interview sheet. 
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2. Acting Phase 
After preparing everything needed in the classroom, in this step, the researcher 
had applied the overall plan that had been made. The acting process emphasized on 
the implementation of task-based activities. There are three stages in the task-based 
framework; pre-task, main task/task cycle, and post task (language focus). Four 
meetings covered one cycle in this research.  
The following framework was the TBLT framework along with the 
activities used in the each cycle: 
 
Table 1 Task-Based Language Teaching Framework 
 
Pre-task 
Introduction to topic and task:  
 Teacher explored the topic with the class and highlights useful 
words and phrases. 
 Teacher asked students to do the imitative practice. In pairs, they 
listened carefully to the recording (pay attention to the speakers‟ 
intonation and pronunciation) and used it as a model to emulate. 
After that, they recorded themselves and then listened to their 
own recording (pay special attention to their production of the 
sounds).  
 Teacher asked students to transcribe own their recording and 
after that compared the transcription between theirs and the 
fluent speakers. 
Main Task/ 
Task 
Cycle 
Planning and report the task:  
• Teacher explained task instruction. 
• Teacher asked students to do the main task (students prepared the 
oral & written form of the task, teacher monitor the students‟ 
activities) 
• Teacher asked students to present the task in front of the class. 
(They will receive feedback on their performance directly). 
Language 
focus 
Analysis and practice/ review:  
• Teacher provided the discussion and guided the students in 
analysing their works (student identified and analysed the 
language focus of their work. 
• As the review, students did an exercise about the topic. After that 
they have to report their work by reading it aloud in pair in front 
of the class. 
 
3. Observing Phase 
Observation had done during teaching learning process in the classroom. In 
the observing phase, during the implementation of task-based activities, some parts of 
teaching learning process was recorded using audio recorder in order to get the certain 
details data to be analysed. Besides, when the researcher as the teacher was teaching 
the students, the collaborator played the role as the observer to record and took notes 
to jot down anything that occurred in the teaching learning process, including the 
obstacle found as well as the probable solution to overcome. In addition, the 
collaborator had observed teacher‟s activities and students‟ participation during of the 
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implementation of task-based teaching instruction. Moreover, after the class finished, 
the teacher conducted an interview to find out students‟ comment or point of views 
about the activities used in the classroom.  
 
4. Reflecting Phase 
In this phase, the researcher had reflected on, evaluated and described the 
effects of the action for revised plan for the following cycle. The results of the 
observation sheet, field notes, the students‟ scoring sheet and the interview were 
analysed and discussed in order to know what points had been successfully achieved 
or not, the obstacles faced and the appropriate solution to the obstacles. The important 
feedbacks or result of the reflection step were used to determine what to be improved 
in the next cycles. The researcher expected to find out the benefit or the strength as 
well as the weakness of the process. After knowing the weaknesses, the researcher 
along with the collaborator decided what action / planning should be applied in the 
following steps. It could change a certain action / treatment or add some more in 
order to improve the teaching learning process. 
 
FINDINGS AND DISCUSSION 
Findings 
The main goal of the study was to find out the extent to which task-based 
language teaching is applicable in the researcher‟ class or influenced classroom 
practices and students‟ performance. The focused was on the implementation of task-
based language teaching in order to find the improvement in the teaching learning 
process, including students‟ improvement in speaking skill. The analysis sought to 
find out how TBLT framework; which provided exposures, opportunities to use the 
language, and prudence feedback as well as motivation along the way, gave an 
improvement in teaching learning process. The data were gathered from classroom 
observations and interview. 
The previous problems found (in pre-research) were the students‟ passiveness 
to speak in English; afraid of making mistakes thus reluctant to participate (due to 
lack of vocabulary and grammar), and unclear pronunciation and intonation. When 
they tried to express themselves orally, they only pronounced isolated words and 
disconnected sentences making their production poor and meaningless. However, 
throughout the TBLT process, all the students were actively engaged in 
communication and gave positive feedback on tasks used in class. Even though the 
improvement slowly evolved, it revealed that the students engaged in the discussion, 
intelligibility of conversation, participated and collaborated throughout the 
process. They had tried their best to make use of all the opportunities for exposure 
they were offered. In sum, the findings showed that the task framework provided 
students‟ opportunities to experiment with the language.  
To illustrate the most typical changes that occurred, figure 4 below shows 
several main findings based on the research question.  
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Schema Students’ Improvements through TBLT 
 
The figure indicated that TBLT framework had given a good result on 
students‟ performances during the teaching learning process. The exposures, 
opportunities to use the language, feedback as well as motivation provided within the 
TBLT framework helped the teacher to manage classroom interaction in order to 
maximize opportunities for students to make use of their limited language properly 
and to make noticeable improvement in their language learning. 
The next section reports under the themes of students‟ behaviour as the results of the 
implementation of task-based instruction.  
 
1. Students Engagement / Active Participation in Communication through 
TBLT 
There were many problems occurred before heading to students‟ well 
engagement during the task. Based on the observation notes, in the first cycle, the 
majority of the students were passive during the discussion. They used Bahasa 
Indonesia when it was difficult for them to express their ideas. They also responded 
the oral activity in limited vocabulary. When they were discussing; some students did 
not know the meaning of some words to use, so they asked their peer about those 
words (using Bahasa). Thus, it was difficult for them to carry out smooth 
communication with their peers due to many pauses. In addition, there were also 
frequent problems with pronunciation and intonation when the students were 
presenting their task (influenced by the mother-tongue with serious phonological 
errors). 
The following was the examples (transcriptions) of students‟ performance in 
the first cycle. No modifications have been made to words, grammar, and syntax. The 
TBLT Framework 
Exposures Use Feedback 
Teaching-Learning Process  
Students’ Improvements 
Engagement/ 
Active Participation 
  
Intelligibility of 
Conversation 
  
Positive attitudes 
towards TBLT  
  
Motivation 
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slash // used to indicate there were pauses and wall brackets ((  )) used to mark the 
wrong pronunciation: 
First pair: 
A: What will you bring into your room? 
B: I will bring (chair), dvd player, and (amplifier). 
A: Anything else? 
B: It // to have (blanket) // to // // it // need // to // make  
A: Make you hot? You want? //// 
B: ///// 
A: What else? 
B: ////// 
 
Second pair: 
A: What will you bring? 
B: I will bring // hand (soap) // on the wastafel. // and you? 
A: Yes I agree. 
B: What a // what a // will you bring? 
A: I‟ll bring // TV and (desk) // (near) // bed // so I to TV for watch TV on it.  
B: Yes // Yes I //  I // I agree. 
A: What would you like to bring?  
B: // // I‟ll bring wallpaper // put on the door so // // so // for // me, and you? 
A: No // I don‟t agree // I‟ll bring // I‟ll bring painting // on the wall. What else 
will you bring? 
B: I think // it is // (enough) // enough, enough. 
A: Yes, of (course). Thank you. 
 
As mention above, there were still many problems occurred during the stages 
(in the first cycle). The majority of the students completed the task with insufficient 
result. It was hard for them to carry out a smooth conversation due to lack of 
vocabulary and grammar. They were still afraid of making mistakes (in grammar as 
well as pronunciations). Even though the teacher already provided the vocabularies 
and expression to use during the task, they were still unable to use them well. Most of 
them only memorized the vocabularies or expressions they needed, but due to the 
nervousness they forgot the vocabularies they had been memorized. Hence, the result 
was there were many pauses and incomplete expressions occurred, their productions 
were poor (ungrammatical sentences and unclear pronunciations) and even three pairs 
did not complete the task. Those reasons made the teacher as the researcher decided 
to continue applying the TBLT framework to the second cycle. 
The following was the examples (transcriptions) of students‟ performance in 
the second cycle. No modifications have been made to words, grammar, and syntax. 
The slash // used to indicate there were pauses and wall brackets ((  )) used to mark 
the wrong pronunciation: 
First pair: 
A: Do you want a // Do you want a // cup of // cup of tea? 
B: Yes, please. 
A: (Here) you go. 
B: (Thank) you.  
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A: em… // Could // could you close the door // please? 
B: Sure, I // I will // do that. 
A: I‟m sorry for // I‟m sorry for // being // being late for (return) // your // your 
(magazine). 
B: No problem. 
 
Second pair: 
A: Do you want a glass of juice // do you want a glass of (orange) juice? 
B: Yes, why not. Could you make it for me please? 
A: Yes, can you // a // // (wait) a minute? 
B: (Thank) you.  
A: Sorry // make you waiting? 
B: That‟s ok. 
A: Thank you. 
B: You are welcome. 
 
The data above showed the students‟ involvement during the task increased. 
All of students were able to complete the task even though with few problems. The 
majority of the students seemed enjoying their talk. They organized and discussed 
together what to talk about when their partner didn‟t know what to say. They were 
already familiar with the stage or phases of task-based framework and also the topic, 
hence most of them actively participated in the process of learning. Additionally, their 
pronunciation and intonation were better than the first cycle. However, there were 
minor problems occurred; for instance mispronounce, pauses, and little hesitation but 
did not interfere with communication.  
The researcher was satisfied enough with the students‟ improvement in the 
second cycle. However, in order to maximize opportunities for students to use the 
target language and to explore the students confidence to express themselves more 
fluently in speaking; thus the researcher decided to go on with the third cycle. The 
following was the examples (transcriptions) of students‟ performance in the third 
(last) cycle. No modifications have been made to words, grammar, and syntax. The 
slash // used to indicate there were pauses and wall brackets ((  )) used to mark the 
wrong pronunciation: 
First pair: 
A: Good Morning Sir. Welcome to DBI Hotel.  
B: Thank you. 
A: How may I help you today? 
B: I‟m here for reservation.  
A: How long will you be staying? 
B: I‟d like to check in on 4th March and check out on 19 March  
A: We have standard and deluxe room available, which one do you choose? 
B: Excuse me, how much // (should) I pay for // (every) room? 
A: For standard room Rp 200.000/night, and for deluxe, it‟s Rp. 300.000/night 
B: I think // I will stay for (deluxe) room // stay in the // (deluxe) room. 
A: How many adult will be stay in the room? 
B: Yes, one. For myself. 
A: How will you pay? By credit card or by cash? 
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B: I will pay // pay by cash. (Could) you (wake) me up in the morning at 5
th
 
o‟clock, please? 
A: Yes, of course. 
B: I would like to know about (type) of view at this hotel? 
A: We have a view of the beach beside the hotel Sir. 
B: Oh beach. It‟s nice. 
A: This is your room key Sir. 
B: oh, thanks. 
A: Your welcome. 
 
Second pair: 
A: Good Evening. Welcome to our Hotel. How may I help you Mister?  
B: Yes, I need a room.  
A: Have you made a reservation before?  
B: oh, not yet. 
A: All right, in our hotel we have five types of room, superior room, deluxe 
room, executive room, (premiere) and standard room, which one do you like 
Miss? 
B: I want deluxe room, single bed please, non-smoking room and please view 
facing garden. 
A: All right miss, how long will you stay? 
B: em… two nights. 
A: How many people will stay in the room? 
B: Only one. 
A: All right miss, how will you pay by cash or credit card? 
B: I‟ll pay by cash. 
A: All right miss, anything else you request? 
B: No. 
A: I‟ll repeat your order, you‟ll stay two nights, deluxe room, single bed, and 
non-smoking room and view room facing the garden, is that right miss?  
B: Yes, that‟s right. 
A: May I borrow your ID card, miss? 
B: Oh yes. Here you go. 
A: Thank you. 
B: You‟re welcome. 
A: Please fill this registration card and your signature here. 
Thank you miss. Wait a minute miss. I will prepare your room key. 
B: Ok 
A: All right miss, this is your room key, your room number is 501. Wait a 
minutes please. 
B: Yes. 
A: (calling) Bellboy please come here; please escort Miss Elia to her room 
now with room number 501. All right miss Elia I hope you will have a nice 
stay in our hotel. If you need something please call Front Office. Thank you 
and good evening. 
B: Yes, good evening   
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In the third cycle, the students increased their pace on the tasks. The amount 
of silence was measured in their first and last performances. The total number of 
words delivered by each pair per minute was also considered. Both of these measures 
showed dramatic changes in the students‟ performance. Based on the observation 
notes, the students initiated and motivated their partner when his/her partner suddenly 
got nervous or had no idea what to talk about. They also negotiated turns to speak. 
The students enjoyed interacting with their peer during discussion, they got a lot of 
opportunities to use the language, used the provided expression well in the 
performance and report stage, and all their performances changed dramatically 
compared to the first cycle. In sum, TBLT framework fostered the students to get 
involved in the teaching learning activities in the classroom.  
Going through some problems during the process, finally the students‟ active 
participation can be seen within the framework. In each phase, the teacher ensured 
that all students understood what the task involved, what its goal was and what 
outcome were required. After involving and being familiar with the stages of TBLT, 
the students knew how they should begin the task, exactly what each person should 
do, how much time they had and what would happen once they had finished. Thus, 
students were able to plan how to tackle the task; they knew what to say and how to 
say it. Besides, the discussion during the task made the students interacted more 
often. It helped them to share their perspective, learning strategies, and they also 
solved the problem occurred together. Therefore, the progress can be seen from each 
cycle that the students engaged better in the task and interact more confidently 
because they had enough time to prepare before the performance.  
Over all, despite the numerous problems occurred, there were few students 
engaged actively from the start. They had basic vocabulary to use, used provided 
expression well in the discussion and tried to develop the interaction. However, 
though most of students had problems with vocabulary and their choice of appropriate 
words, they didn‟t seem too anxious (compared to their performance in pre-research) 
when communicating with their peers. It was probably due to the stages in the 
framework; where the teacher gave them enough exposure, time to prepare the task 
and the topic was familiar and easy to understand which made them felt free to speak. 
Thus, they experienced spontaneous interaction, talked naturally and they even solved 
vocabulary problem together.  
 
2. Intelligibility of Conversation 
In each cycle the researcher applied a task-based framework; namely pre-
task, main task /task cycle, and language focus. The framework offered a 
comprehensible exposure to language in use and provided opportunity for both 
spontaneous interactions. It provided students with motivation to improve and built 
on whatever language they already have. The activities involved recording students 
doing the task, listening to fluent speakers doing the same task, and analysing the 
transcripts (2
nd
 & 3
rd
 cycle), before repeating a similar task. Some students said that it 
helped them to make more effective use of the opportunities that tasks offered for 
them to use the target language to express their own meanings and understand what 
was being said to them. The followings are the translated interviews of some students.    
“During the pre-task stage (in the second and third cycle), we heard the 
recording of fluent speaker and after that we compared our performance with 
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the fluent speaker performance. We used the transcriptions, so we can see the 
difference especially about grammar and the choice of words, so we can find 
the weaknesses of our performance and learn from it.” (Student 2) 
 
“I like it when we analysed the transcript, because it helped me a lot to 
figure out the appropriate expression to use in the task. We discussed a lot 
about our transcripts. So, it made me felt more confidence to do the task 
because I already know how to do the task.” (Student 10)  
 
“It was easy for me to understand the task well because of the example 
from the fluent speaker doing the same task. The recordings were clear enough 
for me and the dictions were not difficult to understand and also easy to 
memorise. That‟s why I felt comfortable during the lesson.” (Student 11)   
 
The result of using recording and transcription during the task clearly 
indicated that the students were able to notice the differences between their speech 
and the fluent speakers and able to develop their speaking skills accordingly. The 
students also able to clarify meanings and examined the typical features of spoken 
language in more detail by studying the accompanying transcripts. Thus, the students 
got more confident as they become familiar with the task, and felt more willing to 
express themselves more fully. 
In the task cycle phase, after doing the task the students were given time to 
report their work. In planning their report, they had experiment with the language by 
the support from their peers, teacher, dictionaries and books. In both phases (pre-task 
and task cycle) the students did their work in pairs. They composed what they want to 
say in a real time, tried out whatever language they know, practiced negotiation turn 
to speak, responding to question and provided corrective feedback to each other. In 
sum, they had chances to participate in a complete interaction. However, there were 
still some students who were not able to get those advantages due to their lack of 
vocabulary and anxiety during discussion (especially in the first cycle). 
During the implementation of TBLT, the teacher created opportunities for 
students to use target language freely in the classroom, with balance of exposure and 
use.  The teacher provided an environment in which students would feel comfortable 
taking risks with language; for instance by providing feedback in a non-threatening 
and supportive way. The teacher also set up tasks which meaningful communication 
took place around the particular content being taught. The evidences showed some 
students stated that the teacher provided many opportunities for them to speak along 
with model sentences/ expressions they were able to use, task guidance and also gave 
them more preparation time to complete the task. As a result, it increased students 
confidence to participate in the discussion or when performing the task and they felt 
more secure about how to say what they have in mind. The followings are the 
translated interviews of some students.    
“In every activities in the classroom, I feel eager to participate because of 
the topics of the tasks were about our daily activities and related to my job. The 
task made me speak a lot because I need to communicate with my friend to do 
the task. I just realise that we had quite a lot of time to speak English in the 
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classroom. Though my grammar is still bad, but I‟m happy because I‟m brave 
enough to speak right now.” (Student 5) 
 
“Even though my English is poor, but the task challenged me to try my 
best. There were a lot of activities that press me to use English in speaking, 
listening, and also writing. The tasks provided were really useful to apply both 
in daily activities and in work place. So I really want to master the language 
because I want to use it at work and in my everyday live.” (Student 1) 
 
“The teacher gave us the example how to do the task and also gave us the 
vocabularies and expression that we can use to do the task, and also we have 
enough time to prepare the task. So, it was easier for me understand the 
instruction and it helped me to be ready to do the task. (Student 8)   
 
Additionally, students‟ overall speaking ability was gradually enhanced 
during the performances. Their speaking improved when comparing the first, second, 
and third cycle over 6 weeks (table 4.2.). This result were gathered using rubric for 
speaking activities adapted from authentic assessment for English Language Learners 
by O'Malley & Pierce (2005). It may also confirm that the implementation of task-
based instruction can develop students‟ speaking ability. 
 
  Table 2 Students’ Score of Oral Performance in Each Cycle 
 
Students’ 
Code 
  
 Students’ score of oral performances 
 
1
st
 Cycle 2
nd
 Cycle 3
rd
 Cycle 
A 1 2 3 
B 1 2 4 
C 2 3 3 
D 2 2 3 
E 1 2 3 
F 2 3 4 
G 2 3 4 
H 2 3 3 
I 1 2 3 
J 1 2 4 
K 1 2 4 
L 2 3 4 
Mean Score 1,50 2,41 3,50 
 
Underlying these results were implementing task-based instructions can 
improve students‟ speaking performances. It can be concluded that the students made 
progress in their speaking for each performance. There were three students (B, J and 
K) who had the most improvement in speaking during the 6 weeks. In their first 
performance they lacked confidence and repeated the same vocabulary, used simple 
sentences without many embedded clauses, and mispronounced words making their 
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speaking unclear. There were also two students (C and H) in overall speaking 
performance already advanced in grammar, and vocabulary, but they showed no 
progress in their pronunciation in terms of word stress and intonation.  
In the case three other students (A, E and I), their overall speaking improved, 
but grammar and sentence complexity scores remained the same. Student D overall 
oral ability developed slightly. Student L showed growth in her speaking and the 
other two students (F and G) gave their best performances in each cycle.  Overall, 
most students began to speak more confidently by using various expressions and 
making longer sentences after frequently participating in the discussion. Therefore, 
they felt using this technique could produce a positive learning effect for increasing 
their self-confidence to use the target language.  
 
3. Students’ Positive Attitudes toward the TBLT  
During the implementation of task-based activities, the teacher gave students 
feedback as quickly as possible, returned task report and papers promptly, and 
rewarded success immediately. The researcher tended to do those things to let 
students know how well they had done and how to improve. Besides, the teacher also 
selected topics and activities that served to motivate them. Those activities stimulated 
interest and their involvement, thus the students learnt something during that time. In 
addition, the teacher gave them detail feedback in the last phases (language focus) of 
TBLT framework. By giving both positive and negative comments will influence 
motivation, and praise builds students' self-confidence, competence, and self-esteem.  
Moreover, second language students need opportunities to produce target 
language, notice errors in their own way, and correct their linguistic output. Thus, 
besides encouraged them to actively participate in oral performance, the teacher also 
gave them self-evaluation worksheet and their recorded performance in each meeting. 
Some students said that through self-evaluation worksheet and their recorded 
performance, they were able to reflect on and critically evaluate their own learning 
processes and performance. The followings are the translated interviews of some 
students.    
“I think I got a lot of new vocabularies during the task and it was easy for 
me to memorise them because I use it frequently in couples of meeting. 
Besides, the teacher also gave me self-evaluation worksheet to help me review 
the vocabularies I had learnt in the classroom. ” (Student 3)   
 
“My own recording of the task and also the self-evaluation worksheet 
were really useful for me. It helped me correct my pronunciation and increased 
my vocabulary. In addition this task (the activities provided) gave me the 
challenge in certain points, so I was so interested in getting involved in each 
activity. ” (Student 4)     
 
“I though the task (the tblt framework) was difficult to do at the beginning, 
but through this way of learning I got a lot of experiences and new knowledge. 
I easily got useful expressions to use in my daily work (usually it‟s hard for me 
to comprehend a lesson or memorise certain expression), I also found a strategy 
how to improve my pronunciation by using the recording, and I think my 
ability to make complex sentences improved.” (Students 12)   
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“The way we learn English recently was really different with the previous 
one. The tasks were challenging and made me busy answering my friend 
questions. It was also my first time comparing my own work (the task) to the 
fluent speakers‟ work. I found it was really interesting and useful how we 
compare and analyse our work. Thus it made me realize that I need certain 
strategy or tools and I need a lot of practice to improve my pronunciation.” 
(Students 7) 
  
“The recording was too fast so it was hard for me to understand what they 
were saying. Besides, it did not sound like a real person. I had hard time to 
imitate their pronunciation. But, the transcript helped me a lot, so at least I 
understood the meaning.” (Students 9) 
 
It is important to note the result of the interviews which revealed that two 
students responded that they could increase their working vocabulary by using self-
evaluation worksheet and listening to their recorded performance. Two students 
thought recording their performance helped their pronunciation. Another student 
replied that he was able to use more complex sentences and claimed that this 
technique fostered his vocabulary and pronunciation through self-evaluation 
worksheet. The others students reported that they felt comparing the recording from 
fluent speaker and theirs were good pronunciation practice tools.  
Overall, most students were satisfied with the TBLT technique because they 
had many opportunities to speak a lot during the class and they were able to check 
and assess their speaking after listening to their own recordings. Three students 
responded that using this technique motivated them to practice because it helped build 
confidence during the learning process. One student answered that this learning was 
very flexible and convenient since she could listen to the recording many times later 
as well as monitor it, thus helping to improve her speaking. However, there was a 
student who had negative attitudes about using the recording since he thought that it 
was too fask and could not produce clear and natural sounds like a real person, which 
made him have difficulty mimicking pronunciation. Overall, most students responded 
that participating in the task-based activities encourages self-reflection and increases 
their motivation to practice speaking about their preferences or daily lives. During 
this process, they were also able to build self-confidence as reported in their 
interview. 
 
Discussion 
This study took into account how classroom practices be improved as well as 
the students‟ ability to develop their speaking skill through the implementation of 
task-based language teaching. Among the study results, one important finding asserts 
that exposures, opportunities to use the language, and feedback as well as motivation 
along the way play significant roles during the implementation of task-based language 
teaching. Those points belong to the three phases within TBL framework. Thus, the 
findings above show that the task framework provided a range of learning 
opportunities which aimed at stimulating language use for students and met the three 
essential conditions for language learning. 
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According to Willis (1996, p. 19) in order to create an effective environment 
in the classroom, we need to consider three essential conditions for learning a 
language: the provision of exposure to the target language; the provision of 
opportunities for students to use the target language for real communication; and the 
provision of motivation for students to engage in the learning process. Those points 
above were described in the TBLT framework. Starting with the pre-task phase which 
provided the students with an introduction to the topic, and ways (using recording of 
fluent speaker doing the task) to help students recalled useful words and phrases and 
learnt important new ones. Those activities were useful exposures which really helped 
the students to handle the task.  
The claim above is supported by Willis (1996, p. 147) who argues that task-
based using recording of spoken language provide learners with a rich exposure to 
spoken language in use. In addition, by using the recording of fluent speaker doing 
the task along with the accompanying transcripts the students will be able to clarify 
meanings and examine the typical features of spoken language in more detail (Willis, 
1996, p. 89). Thus, it provides an environment which aids natural acquisition (Willis, 
1996, p. 147). Moreover, when the goals and the task outcomes required had been 
explained clearly in the beginning of a lesson, the students would have fairly clear 
idea of what to do and the kinds of meaning that might be expressed. Therefore, they 
will gain confidence in their ability to handle natural talk and begin to enjoy the 
colloquial feel of it (Willis, 1996, p. 89). 
It is important to note that the students tried hard to be more accurate in using 
the language because they knew at the beginning of the task framework that they had 
to present their findings at the report stage. They adjusted their language and tried 
their best in each performance. Thus it meets the purposes of pre-task phase which is 
to prepare students to perform the task in a way that will promote acquisition (Ellis, 
2006, p. 21). In line with Ellis, Prabhu (1987, p. 44) emphasises that the aim of pre-
task is to ensure that the task to be set is clearly perceived by learners and the 
strategies for tackling the task as well as the language needed for purpose is available 
for recall and reapplication. Thus, the findings match Ellis (2006, p. 22) ideas that the 
pre-task serves as a tool for teacher to scaffold learners‟ performance of the task with 
the expectancy that it can facilitate learners‟ self-regulation to perform the main task. 
In planning their report, the students had experiment with the language by the 
support from their peers, teacher, dictionaries and books. Willis (1996, p. 55) claims 
that this process is likely to drive their language development forward and give them 
new insights into language use. It also gives students a natural stimulus to upgrade 
and improve their language. It presents a very real linguistic challenge-to 
communicate clearly and in accurate language appropriate to the circumstances 
(Willis, 1996, p. 55). In addition, Prabhu (1987, p. 28) also claims that such activities 
constitutes meaning-focused activity in which learners are occupied with 
understanding, extending, and conveying meaning. Therefore, the students will be 
able to cope with language forms as demanded by that interaction process. 
A significant interaction effect was also obtained during the implementation 
of TBLT framework where number of advantages had found when students doing the 
task in pairs. The important one was when the students did the task in pairs; they had 
the chance to acquire the range of discourse skills they need in order to manage their 
own conversation, and to control the input they received. This claim is supported by 
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Willis (1996, p. 30) who emphasises that doing the task in pair gives students 
confidence to use whatever language they know, in the relative privacy of pair or 
small group, without fear of being wrong or being corrected in front of the class. 
Additionally, Nunan (2003, p. 56) also argues that interaction in pairs or group gives 
students chances to practice negotiating for meaning, initiating as well as responding 
to questions, clarifying, confirming, in sum trying to understand and make yourself 
understood. Moreover, it gives students experience of spontaneous interaction, which 
involves composing what they want to say in real time, formulating phrases and units 
of meaning, while listening to what is being said (Willis, 1996, p. 30). 
The research findings also support previous findings (Farahani & Nejad, 2009; 
Ghodrati, et al., 2014; Hasan, 2014; Tabrizi & Nasiri, 2011) which illustrated that 
students who experienced task-based principles of teaching speaking, performed 
remarkably better than those of the control group on the final speaking post-test. 
Those studies suggest that employing TBL with the experimental group considerably 
promoted student speaking performance. Additionally, the result of this research also 
in line with Winnefeld (2012, p. 63) who reports that TBLT can promote oral 
language production and provide opportunities for meaning-negotiation. He 
concludes that TBLL is a promising approach for the facilitation of L2 production and 
thus the development of speaking skills.  
Another study which support the above claims also come from Thanghun 
(2012, p. 39) who proves that task based activities undoubtedly can support language 
learning and speaking of the student in the classroom. She also describes that task-
based activities develop student‟s communication skill; the students become more 
motivated and use the target language confidently with an aim to complete the task 
(Thanghun, 2012, p. 40). Overall, it can be concluded that task-based language 
teaching can become a useful approach due to the primary points in TBLT activities 
which are learner-centred, including practices that encourage the learner to actively 
engage in shaping and controlling the discourse, and social practices that are centred 
on allowing and resolving social trouble (Ellis, 2006, p. 29).  
 
 
CONCLUSION AND SUGGESTION 
Conclusion 
The following conclusions are based on the research findings; the 
researcher draws the conclusions as follow: (1) The task-based framework helped 
the teacher to manage classroom interaction as well as to maximize opportunities 
for students to put their limited language to genuine use, and to create more 
effective learning environment; (2) All students seemed to have enjoyed their 
experiences of TBL and most made noticeable progress in their language learning, 
gaining the confidence to express themselves more fluently in speaking; (3) TBLT 
promoted students active participation in the activities with more opportunities to 
display their thinking through action which in turn increased their positive attitude 
for language learning; (4) It should be acknowledged that this study had a number 
of limitations. First, the small number of participants allows for no generalizations. 
Second, although the students were satisfied with the framework, applying more 
variety of creative tasks could have been allowed. Finally, it is strongly 
20 
 
recommended to sufficiently motivate students to seek out opportunities for 
exposure to and use of the target language outside the classroom. 
 
Suggestion 
Based on the findings and the conclusion of this research, here the 
researcher would like to provide some suggestion for the teacher or instructor or 
other researchers, as follows: (1) Integrate different language skills within the TBL 
framework; (2) Expose students more to comprehensible and meaningful input; (3) 
Try to keep students‟ motivation high; (4) Identify and select pedagogical tasks 
that correlate with those activities ESP students must carry out at their workplace; 
(5) It is important, especially with less confident students, to create a positive, 
supportive, low stress atmosphere that encourages creativity and risk taking; (6) It 
is recommended to do further research regarding the limitation of this study or to 
explore certain aspect related to the implementation of TBLT along with the 
complete activities within the framework. 
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